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1.0 Introduction 
 

Ghana has made significant improvement in Early Childhood Education and Development 

(ECCD). The 2008 Education Reforms mainstreamed kindergarten education (ages 4-5) as part of 

the basic education which is compulsory and universal. Until the introduction of kindergarten 

education as part of basic education its management was under the Social Welfare Department of 

the Ministry of Gender, Children and Social Protection. This implies that basic education delivery 

now comprises – kindergarten (4-5 year olds), primary (6-11 year olds) and junior high (12-14 

year olds). In view of the introduction of kindergarten as part of basic education, the Ghana 

Education Service (GES) by its mandate is to ensure that kindergarten education like all the other 

levels is given the needed attention and support. The Ministry of Education (MOE) therefore 

recognizes kindergarten education as one of the priority deliverables under the Education Strategic 

Plan (ESP) as highlighted in the ESP - 2010-2020. Since the introduction of kindergarten as key 

innovation in the 2008 Education Reforms (Act 778 of 2008), the GES in collaboration with her 

development partners, has made several efforts to improve kindergarten education delivery across 

the country. MASHAV and Lively Minds have been two of such collaborators partners which have 

been involved in promoting quality kindergarten education in the country.  

The MASHAV and Lively Minds approaches of using play, games and volunteer mothers to 

deliver kindergarten education have been identified as two key interventions in the country that 

appear to be using enhanced methodologies to deliver quality kindergarten education, hence the 

need to assess their methodologies as part of the GES attempt to explore best practices to enhance 

the delivery of quality kindergarten education in the country.  

 

UNICEF has over the years been a dependable partner in supporting the GES to provide quality 

kindergarten education in the country. This assessment study is one of the interventions that 

UNICEF is supporting supported by UNICEF as their contribution in support of GES efforts at 

delivering quality kindergarten education in the country. This is also in support of the Ministry of 
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Education Strategy to achieve ‘Quality Education for All’ with a strong kindergarten education 

foundation which is considered strategic in developing the children’s desire for further education.  

 

1.1 Purpose of the Study 
 

The study aims to assess the methodologies adopted by MASHAV and Lively Minds in the 

delivery of kindergarten education in the pilot schools in the Kumasi Metropolis and Kumbungu 

District respectively and to recommend to the GES the best practices of these methodologies that 

could be adapted by GES to improve kindergarten education in the country.  

 

1.2 Objectives of the Study 
 

The objectives of the study are to: 

1. Observe the best practices of MASHAV and Lively Minds methodologies in the delivery of 

kindergarten education in the Kumasi Metropolis and Kumbungu District, respectively. 

2. Examine how kindergarten pupils respond to the methodologies to improve their learning 

3. Identify the differences between MASHAV and Lively Minds methodologies from existing 

methodologies in delivering kindergarten education. 

4. Identify supportive mechanisms offered to teachers using the MASHAV and Lively Minds 

methodologies. 

5. Make recommendations for the adaption or otherwise of the two methodologies for 

consideration by the GES.  
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1.3 Methodology 
 

The study involves two case studies: MASHAV Methodology in Kumasi Metropolis and Lively 

Minds Methodology in Kumbungu District. The study used both qualitative and quantitative 

research methodology to enhance the quality of data collected. The qualitative research tools 

included interviews, desktop review and observations while the quantitative approach involved the 

use of questionnaires for the key respondents. The study took place in the two districts concurrently 

between 12th and 22nd April, 2016. 

 

1.3.1 Interviews 
 

Interviews were conducted for the following persons: 

 Facilitators (Master Trainers) 

 Head teachers 

 District Education Officers (ECD Coordinators and District Directors) 

 KG Teachers (those who have received training from MASHAV and Lively Minds and 

are practicing), and, 

 Parents (from only Kumbungu) 

 

1.3.2 Desktop Review 
 

A Desktop Review was carried out regarding the following: 

 Background to the MASHAV and Lively Minds Programmes 

 MASHAV and Lively Minds Training Manuals 
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1.3.3 Observation 
 

Observations were undertaken in the four classrooms in each of the two sites - Kumasi and 

Kumbungu. An Observation Guide was developed which concentrated on the following: 

 Classroom set up (seating arrangement, type of furniture, wall pictures, etc.) 

 Indoor and outdoor equipment used 

 Teaching and Learning Materials (textbooks, syllabus, workbook, any other 

resources) 

 Classroom interactions 

o How children respond to teaching methods 

o Children’s participation in lesson delivery 

o Interaction between teacher and pupils 

 Assessment of Pupils (different assessment skills used in the kindergarten 

classrooms). 

 

1.3.4 Questionnaires 
 

Questionnaires were developed for the following respondents: 

 Teachers Trained in the two methodologies 

 Kindergarten (Early Childhood Care and Development) Coordinators  

 Headteachers of Pilot Schools 

 Directors of Kumasi Metropolis and Kumbungu District 

 

1.3.4.1 Sample Size 
 

A purposive sampling method was employed to select a sample size of 63 respondents drawn from 

a population of 131 beneficiaries of MASHAV and 55 respondents out of the 81 beneficiaries of 

Lively Minds programme in Kumasi Metropolis and Kumbungu District, respectively. The sample 

focused on schools which benefited from the trainings organised for kindergarten teachers by 

MASHAV and Lively Minds and were also practicing the two methodologies. Thus all head 
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teachers and teachers in such schools become automatic respondents to the study. Table 1 shows 

the number of respondents to the survey. 

 

Table 1: No. of Schools and Respondents  

Respondents 
No. of Respondents 

MASHAV Lively Minds 

No. of Schools 19 22 

No. of teachers Trained 46 33 

No. of ECCD Coordinators 1 1 

No. of Head teachers 16 22 

No. of Directors 1 1 

 

 

2.0 Brief Background of MASHAV and Lively Minds 
 

2.1 MASHAV 
 

 MASHAV, together with its training extension, The Golda Meir Mount Carmel International 

Training Centre (MCTC), in partnership with the GES – the Kumasi Municipal Education Office 

has been involved in teacher training since 2008. The training aims at upgrading the Early 

Childhood Care and Development (ECCD) education in Ghana through the application of 

integrative approach in kindergarten education including games, plays and the use of variety of 

teaching and learning materials. MASHAV has been training kindergarten teachers in Kumasi, 

Accra and Tamale over the years. Teachers who have been trained by MASHAV experts have also 

trained other teachers in their schools and regions, creating a multiplier effect which has influenced 

the way hundreds of kindergarten teachers teach in these three cities. The programme has expanded 

their strategies to include the development of the skills of children, including emotional, social, 

cognitive and physical skills, and has provided teachers with new ways of teaching creatively 

through an integrative approach using Ghana’s curriculum (MASHAV Manual, 2008). 
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2.2 Lively Minds 
 

Lively Minds on the other hand, work in deprived rural communities in the Northern and Upper 

East regions. They train and empower Kindergarten Teachers and Volunteer Mothers to run 

educational Play Schemes in kindergarten classes and provide better care and stimulation using 

local materials (Lively Minds Manual, 2015). These volunteer Mothers run the play schemes in 

kindergarten classes, visit schools to assist kindergarten teachers to run the Play Scheme in small 

groups, giving children quality, child-appropriate and free learning. The Play Schemes take place 

in the classrooms without the need for any extra building. The Schemes are run for free by the 

volunteer mothers and take place during the normal school hours. 

The methodology adopted by Lively Minds is to relieve the pressure on teachers and improves 

teacher capacity and motivation to influence pupils ‘learning. According to the Lively Minds 

practices, teachers of kindergarten receive practical training in play-based pedagogies and the 

programme provides partial solution to the problem of large class sizes (average of 58 pupils per 

class. Rather than a teacher being alone in kindergarten, at least four days of the week, seven 

Volunteer Mothers come to the school for an hour to assist the kindergarten teacher to teach. The 

kindergarten pupils are initially sorted into 2 groups. A maximum of 30 children are further sub-

divided into 5 groups to participate in an indoor play scheme facilitated by the five volunteer 

Mothers.  The remaining children participate in outdoor games also led by the Volunteer Mothers. 

This practice reduces the workload of teachers and ensures that pupils benefit through play in small 

groups (1:6 ratio). It also gives teachers a greater sense of ownership, recognition and engagement. 
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3.0 Key Observations and Findings 
 

 

3.1 The MASHAV Methodology 
 

3.1.1 Bio-Data of Key Respondents  
 

 

3.1.1.1 Distribution of Respondents by Age and Sex 

 

A total of 63 respondents including one Early Childhood Care and Development (ECCD) 

Coordinator, 16 Head teachers and 46 Teachers were all drawn from 19 schools in 16 circuits.  

Table 2 shows the distribution of respondents by age and sex.  

 

Table 2: Distribution of Respondents by Age and Sex 

Age 
Teacher Head teacher ECD Coordinator Total 

Male Female Male Female Male Female Male Female Total 

Below 30 0 9     0 9 9 

30 – 39 1 12     1 12 13 

40 – 49 0 7 0 2   0 9 9 

50 – 59 2 15 2 12  1 4 28 32 

 

Total 

3 43 2 14 0 1 5 58 63 

46 16 1 63  

 

From the Table, five males and 58 females responded to the survey. These respondents fell within 

the age range from below 30 to 59 years, with majority (50.8%) being within the range of 50 to 59 

years. The data shows that there are few (14.3%) young teachers than their elderly colleagues who 

participated in the studies. This poses a challenge to the sustainability of the good practices 

inherited from the numerous trainings of the programme since most (50.8%) of the beneficiaries 
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would have retired in less than 10 years. It would therefore be more useful if beneficiaries of the 

training programme are younger.  

 

3.1.1.2 Distribution of Respondents by Qualification 

 

The distribution of respondents by qualification is displayed by Table 3. 

 

Table 3: Distribution of Respondents by Qualification 

Qualification 
Teachers Head teachers ECD Coordinator TOTAL 

Frequency % Frequency % Frequency % Frequency % 

MSLC/BECE 2 4.3 2 12.5 0 0.0 4 6.3 

GCE ‘A’ LEVEL 3 6.5 0 0.0 0 0.0 3 4.8 

DIPLOMA 22 47.8 6 37.5 0 0.0 28 44.4 

DEGREE 19 41.3 8 50.0 1 100.0 28 44.4 

Total 46 100.0 16 100.0 1 100.0 63 100.0 

 

Table 3 shows the distribution of the respondents by their work schedules and highest qualification.  

There were 28 (44.4%) respondents with a bachelor’s degree including 19 teachers, eight head 

teachers and one ECD Coordinator. Similarly, there were 28 respondents with diploma. Three 

respondents had GCE ‘A’ Level Certificates with the remaining four holding MSLC/BECE 

certificates. It is encouraging to note that there are more qualified teachers (88.8%) with degree 

and diploma than untrained teachers (11.2%) as indicated by Table 3.  

 

 

3.1.1.3 Distribution of Respondents by Years of Experience  

 

Table 4 shows the distribution of respondents by the number of years they have spent working as 

teachers. 
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Table 4: Distribution of Respondents by Work Experience  

Years of Work 

Experience 

Teachers Head teachers ECD Coordinator 

Frequency % Frequency % Frequency % 

Below 10 13 28.3 0 0.0 0 0.0 

10 – 19 12 26.1 0 0.0 0 0.0 

20 – 29 11 23.9 3 18.8 0 0.0 

30 – 39 10 21.7 12 75.0 1 100.0 

40 & Above 0 0.0 1 6.3 0 0.0 

Total 46 100.0 16 100.0 1 100.0 

 

Most of the respondents (36.5%) comprising 10 Teachers, 12 head teachers and the ECD 

Coordinator had between 30 and 39 years of teaching experience. This supports the earlier findings 

that 50.8% of the respondents are within the age range of 50 to 59 years, thereby having more 

service years or experience in life. 

 

 

3.1.1.4 Respondents’ Kindergarten Training Experience 

 

The survey showed that out of the 63 respondents only four (6.3%) had not received any form of 

Early Childhood Education (ECE) training. 45 Teachers, 13 Head teachers and the ECE 

Coordinator had all received some ECE training. This is encouraging to note since it tends to boost 

the confidence levels of the teachers to deliver quality kindergarten education. The distribution of 

respondents based on the institution that provided the ECE training experience is presented by 

Table 5.  
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Table 5: Distribution of respondents based on institution that provided the ECE training 

 

  
Teachers Head teachers ECD Coordinator 

Frequency % Frequency % Frequency % 

MASHAV 45 97.8 11 68.8 1 100.0 

GES 22 47.8 3 18.8 0 0.0 

St. Louis COE 7 15.2 0 0.0 0 0.0 

UCC 1 2.2 0 0.0 0 0.0 

UEW 1 2.2 0 0.0 0 0.0 

 

 

57 out of the 59 respondents who had some ECE experience received the training from MASHAV. 

This appears to attest to the commitment level of MASHAV with the intention of enhancing the 

capacity levels of the teachers. It is also gratifying to note that the Teaching Universities and 

Colleges of Education are producing teachers with specialisation in kindergarten education to be 

posted to schools.  

 

 

3.1.2 Benefits of MASHAV Training 
 

All but one teacher out of the 63 respondents indicated that the MASHAV training has contributed 

immensely towards the improvement of their teaching skills. Class observations conducted further 

showed that the regular training the teachers received from the MASHAV programme enabled 

them to develop creative thinking pupils who can contribute meaningfully to their community. 

Analysis on teaching and learning areas that have been influenced by MASHAV training is 

depicted in Table 6. 
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Table 6: Areas Improved by the Introduction of MASHAV Training Programme 

 

 
Teachers Head teachers 

ECD 

Coordinator 

Frequency % Frequency % Frequency % 

Improve scope of handling 

children 
24 52.2  0.0  0.0 

Enhance integrated approach to 

teaching 
22 47.8  0.0  0.0 

Enhance child centred approach 

to teaching 
15 32.6  0.0  0.0 

Enhance TLMs preparation 10 21.7 16 100.0 1 100.0 

Enhance practical teaching 10 21.7 15 93.8 1 100.0 

Improve my Knowledge in ECD 

Education 
8 17.4  0.0  0.0 

Build activity oriented skills 7 15.2 15 93.8 1 100.0 

Enhance lesson and learning 

centres 
5 10.9 16 100.0 1 100.0 

Improve attendance 4 8.7  0.0  0.0 

 

 

The teachers were of the view that areas such as improving the scope of handling children (52.2%), 

integrated approach to teaching (47.8%), and child-centred approach to teaching (32.6%) were the 

areas mostly influenced by the MASHAV programme. These areas are very critical to the 

development of the child. All head teachers on the other hand confirmed the assertion of teachers 

that the MASHAV programme has enhanced TLM preparation skills of KG teachers and had 

enabled the teachers to create lesson and learning centres to improve the socio-cultural skills of 

the pupils. The following pictures demonstrate some of the best practices in the KG classrooms. 
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PICTURE 1: Home Centre 

Teaching and learning materials 
depicting a kitchen setting at 
home  

The equipment was used by the 
teachers to teach pupils about 

kitchen setting and they showed 
the equipment are used.  

The class teacher indicated 
that pupils are left on their own 
to express their interest. 

A KG2 pupil fixing the hair of a 
class mate in the dressing 
corner  

 
PICTURE 2: The Dressing Corner 
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PICTURE 3: Shopping Centre 

A teaching and learning corner 
depicting a shopping area in the 

classroom. 

The topic centre is an area where 
various TLMs are grouped according to 
topics to be treated.  

These materials are kept in containers 
due to inadequate class space.  

They are used in demonstration when 
the topic being treated demands the 
use of the materials. 

 

 

PICTURE 4: The Topic Centre 
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3.1.3 Respondents’ views about the use of MASHAV methodology  
 

Table 7 shows respondents ‘views about the use of MASHAV Methodology 

 

Table 7: MASHAV Methodology Viewed as Easy and Convenient to use 

 

  
Teachers Head teachers ECD Coordinator 

Frequency % Frequency % Frequency % 

MASHAV 44 95.7 15 93.8 1 100.0 

Methodology before MASHAV 2 4.3 1 6.3 0 0.0 

Total 46 100.0 16 100.0 1 100.0 

 

For most respondents (95.2%) the MASHAV methodology is more convenient and easy to use 

than the methodologies prior to MASHAV training. Table 7 indicates that 95.7% of teachers and 

93.8% of head teachers were of the view that MASHAV methodology was easy and convenient to 

use.  

 

 

3.1.4 Respondents’ Views about Pupils’ Responses to the MASHAV Methodology 
 

Again the study shows that 95.2% of all respondents think that pupils easily understand lessons 

delivered using the MASHAV approach than the methodologies before the MASHAV training. 

This assertion is indicated by Table 8. 
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Table 8: Respondents’ views about Pupils ‘understanding of MASHAV Methodology 

 

  

Teachers Head teachers ECD Coordinator 

Frequency % Frequency % Frequency % 

MASHAV 44 95.7 15 93.8 1 100.0 

Methodology before MASHAV 2 4.3 1 6.3 0 0.0 

Total 46 100.0 16 100.0 1 100.0 

 

From Table 8, over 95.7% of teachers and 93.8% of head teachers are of the opinion that pupils 

are more responsive to the MASHAV methodology than the methodologies previously used. This 

according to them is because the use of learning centres/corners allow the pupils to see, feel, touch 

and use physical items during class sessions.  

 

Classroom observations also showed that children learn through experience especially when they 

have the opportunity to repeat it in different ways. The provision of the stimulating materials in 

the classrooms encouraged children to interact and solve problems more independently. Picture 5 

shows one of the scenes when pupils have the opportunity to share their experiences repeatedly. 

 

 

 

 

 

 

 

 

 

 

 

 

 PICTURE 5: The Horse-Shoe Seating 
Arrangement 

Pupils in a horse shoe seating 
arrangement sharing ideas 
and engaging one another 
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3.1.5 Cost-effectiveness of MASHAV Methodology 
 

Table 9 shows how respondents feel about the cost-effectiveness of the MASHAV methodology. 

 

Table 9: Respondents ‘Views about the Cost-effectiveness of MASHAV Methodology 

  

  
Teachers Head teachers ECD Coordinator 

Frequency % Frequency % Frequency % 

MASHAV Methodology 46 100.0 14 87.5 1 100.0 

Methodology before MASHAV 0 0.0 2 12.5 0 0.0 

Total 46 100.0 16 100.0 1 100.0 

 

Most respondents were of the view that the MASHAV methodology was cost effective in terms of 

teaching and learning materials, teachers’ preparation times and classroom environment set-ups. 

Only two respondents (12.5%) were of the opinion that the methodology being used before the 

introduction of the MASHAV methodology was cost effective as indicated in Table 9. This 

assertion could be based on the fact that one of the head teachers had just been transferred to the 

school and appear to have very little knowledge about the MASHAV programme. Pictures 6 and 

7 demonstrate the cost-effectiveness of the MASHAV methodology as the mostly use local 

materials in the classroom. 
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A sand bath used to teach 

pupils writing skills.  

 

 

 

PICTURE 6: Pharmacy Corner 

Picture 7: Sand bath 

 

The pharmacy centre is 
used to teach pupils how 
variety of drugs are 
displayed for sale. 
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3.1.6 Adoption of MASHAV Methodology – Respondents’ Views 
 

Most respondents (98.4%) overwhelmingly endorsed the adoption of the MASHAV methodology 

by the GES at the Kindergarten level. Respondents indicated that the MASHAV methodology 

enables pupils to learn about real life situation. Only one head teacher recommended the blend of 

the two methodologies: MASHAV and other methodologies. She was of the opinion that 

MASHAV was expensive to implement in the preparation of TLMs. 

 

 

3.1.7 Support from MASHAV Methodology 
 

Table 10 shows the extent to which respondents believe they receive other benefits from the 

MASHAV programme in addition to the capacity building for the teachers. Table 10 shows the 

views of respondents regarding the support they receive from the MASHAV programme.  

 

Table 10: Type of Support from MASHAV Received by Respondents 

 

  

Teachers Head teachers ECD Coordinator 

Frequency % Frequency % Frequency % 

Financial 19 41.3 8 50.0 0 0.0 

Materials 22 47.8 8 50.0 0 0.0 

Capacity Building 27 58.7 11 68.8 1 100.0 

 

 

From Table 10, it shows that there is an effective support system as provided as part of the 

MASHAV programme. This includes financial support, support TLMs and capacity building 

programmes. 39 respondents have received capacity building in the form of refresher courses and 

30 respondents have also received some assorted TLM to support teaching and learning.  
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3.1.8 Effect of MASHAV Programme on Classroom Environment  
 

One of the key successes of the MASHAV programme as observed in the classrooms relates to the 

setting up of classroom learning centres/corners. This was overwhelmingly confirmed by the 

respondents. All head teachers and 63% of teachers as well as the ECD coordinator noted that the 

setting up of learning centres has improved classroom teaching and learning environment. 

Observations from classroom demonstration revealed that the setting of learning centres and 

corners helped to stimulate pupils’ creativity and build their confidence, which ultimately develop 

the cognitive skills of the pupils. Other observations which were mentioned as key to the classroom 

environment were the seating arrangement and the selection of appropriate materials for lessons 

which the teachers and head teachers ranked very high. According to the respondents, these 

interventions have contributed in the increased children’s school attendance and improved 

participation in teaching and learning in school Table 11 shows the ranking of the different 

classroom interventions by the respondents.   

 

 

Table 11:  The Effect of MASHAV Programme on Classroom Environment 

 

  

Teachers Head teachers 
ECD 

Coordinator 

Frequency % Frequency % Frequency % 

Setting of learning 

centres/corners 
29 63.0 16 100.0 1 100.0 

Seating arrangement 16 34.8 15 93.8 1 100.0 

Selection of appropriate 

materials for lessons 
16 34.8 16 100.0 1 100.0 

Beautification of classrooms to 

attract pupils 
5 10.9 0 0.0 0 0.0 

Enhance class management and 

control 
18 39.1 0 0.0 0 0.0 
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Creation of print rich / talking 

walls 
7 15.2 0 0.0 0 0.0 

Lively classroom setting 7 15.2 15 93.8 1 100.0 

 

The following pictures depict how the MASHAV methodology influences the classroom 

environment.   
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3.2 Lively Minds Methodology 
 

3.2.1 Bio-Data of Respondents 
 

The respondents for the evaluation survey were selected from 22 community schools which have 

participated in the Lively Minds programme in Kumbungu District of the Northern Region and 

respondents included 22 head teachers and 33 teachers.  

 

3.2.1.1 Teacher Distribution by Gender 
 

The distribution of respondents by gender is depicted by Figure 1. 

 

Figure 1: Number of Respondents by Gender 

 

 

As indicated in Figure 1, males dominated the survey and formed a little over three quarters 

(76.4%) of the respondents while females comprised 23.6%. The figure also shows that none of 
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the head teachers are female. This could be attributed to the deprived nature of the selected 

communities and the district as a whole. 

 

3.2.1.2 Teacher Distribution by Qualification and Age 

 

The survey also showed that two thirds (66.7%) of the teachers are youth below the age of 40 

years, with only four (12.1%) approaching retirement. The distribution of respondents by age and 

qualification is presented in Table 12. 

 

Table 12: Teacher Qualification and Age Distribution 

 

Qualification 
Age Group 

Below 30 30 - 39 40 – 49 50 - 59 Total 

WASSCE/SSCE 4 1 0 0 5 

GCE ‘A’ LEVEL 1 0 2 2 5 

DIPLOMA 5 2 3 2 12 

DEGREE 2 6 3 0 11 

Total 12 9 8 4 33 

 

Table 12 also shows that majority of the teachers (69.7%) hold tertiary qualification, with one out 

of every three teachers being a graduate or a first degree holder. 

 

3.2.1.3 Head teacher Distribution by Qualification and Age 
 

Table 13 shows that most of the head teachers were observed to be in their youthful ages since 

almost three quarters (72.7%) are below the age of 40 years. Only two head teachers are nearing 

retirement. As the table shows, almost all the head teachers (95.5%) hold tertiary qualification, 
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with the lowest qualification being diploma. This implies that head teachers in the Lively Minds 

pilot schools are highly qualified which is very encouraging to promote higher learning all things 

being equal. Table 13 shows the qualifications and age groups of the head teachers in the Lively 

Minds pilot schools. 

 

Table 13: Head teacher Qualification and Age Distribution 

 

Qualification 
Age Group 

Below 30 30 - 39 40 - 49 50 - 59 Total 

GCE ‘A’ LEVEL 0 1 0 0 1 

DIPLOMA 0 3 0 1 4 

DEGREE 1 11 4 1 17 

Total 1 15 4 2 22 

 

 

3.2.2 Background of Volunteer Mothers 
 

Majority (56%) of the Volunteer Mothers are between 30 and 40 years of age (with an average age 

of 38). Two-thirds are farmers or have no permanent income source. 94% did not complete primary 

school, and 87% of them cannot read simple sentences. On average, each Mother cares for about 

5 children.  

 

3.2.3 Classroom Setting 
 

The setting of the classroom is flexible to enable different teaching arrangements. Some tables and 

chairs are removed from the classroom to make space for the pupils to move about freely. Pupils 

sit in a big circle facing each other and the teacher. They sit on chairs or mats and in small groups. 
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3.2.4 Curriculum 
 

The topic for any lesson is based on the GES curriculum and it is planned in an integrated way, 

including the various disciplines. Pupils’ works are displayed on the walls at eye-level, indicating 

various topics to be addressed according to the posters and print relevant to it. In the various 

corners, learning centres, including a book corner, have been set up for the children to use. The 

daily schedule is planned to include learning in large and small groups, which appear to make 

children happy to attend school every day because the daily activities are varied, and the learning 

environment stimulating.  

 

3.2.5 Pupils’ Participation in Lessons 
 

Pupils appear active and can communicate freely with their teacher and friends. They play and 

learn in small and large groups and have the opportunity to learn social skills such as taking turns, 

sharing, winning and losing. The pleasant atmosphere encourages them to be curious and ask 

questions. At the end of the day the children are able to connect the contents of what they have 

learnt to everyday live activities. 

They express themselves freely smiling, playing, manipulating objects and play learning games 

that teachers have prepared. The atmosphere of learning appears very conducive for the pupils. 

Teachers do not use canes to discipline pupils in class. The Play Scheme adopted by Lively Minds 

help to improve relationship between parents and teachers, breaking down the invisible barriers 

that hitherto prevented parents from visiting the school.  
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3.2.6 SMC/PTA and other Stakeholders’ Familiarity with Lively Minds Methodology 
 

SMC and PTA members appear motivated to visit schools more regularly to offer their 

encouragement. Table 14 shows the extent to which the SMC/PTA and other stakeholders are 

familiar with the Lively Minds methodology. 

  

Table 14: SMCs and other Stakeholders’ Familiarity of Lively Minds methodology 

 

Stakeholder Very High High Low No response 

Parents 10 8 2 2 

PTA/SMC 8 11 1 2 

Other Teachers  9 11 1 1 

DEO 9 11 1 1 

KG Attendants 11 10 0 1 

Total 47 51 5 7 

Percentage 42.7% 46.4% 4.5% 6.4% 

 

As table 14 indicates, all the major stakeholders rated high or very high (91.1%) the extent to 

which they are familiar with the Lively Minds methodology.   

 

 

3.2.7 Training of Teachers in Early Childhood Care and Development 
 

The survey revealed that none of the trained teachers posted to teach at kindergarten or to head 

any of the pilot schools of Lively Minds in the district has a formal training in ECCD. However, 

all but two of the respondents had undergone some in-service training or workshop on ECCD 

organised either by the District Directorate of Education or a Non-Governmental Organisation 

(NGO). Lively Minds featured as the most prominent organisation (81.8%) in the Kumbungu 

District to have trained the teachers and head bteachers on ECCD as shown by Table 15.  
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Table 15: Source of ECD INSET for KG Teachers 

 

Source of INSET 
Teachers 

(33) 

Head 

teachers (22) 

Total 

(55) 
Percentage 

Lively Minds 24 21 45 81.8% 

Tamale College of Education 6 4 10 18.2% 

Ghana Education Service 4 1 5 9.1% 

University of Education, Winneba 1 4 5 9.1% 

Baptist Child Development 

Programme 
2 0 2 3.6% 

School for Life 2 0 2 3.6% 

Bimbilla College of Education 0 1 1 1.8% 

Christian Children Fund of Canada 1 0 1 1.8% 

Right to Play 1 0 1 1.8% 

 

 

 

3.2.8 Benefits of Lively Minds – Teachers’ Responses 
 

The teacher respondents were asked to list up to three perceived benefits of the Lively Minds 

programme on ECCD. They affirmed that the programme had contributed immensely in different 

ways to improve their pedagogy in the teaching and learning of ECCD in their respective schools. 

Table16 shows the areas of benefits from the Lively Minds programme as listed by the teachers.  
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 Table 16: Benefits of Lively Minds Programme on ECCD Teaching Skills – Teacher 

 

Benefit Frequency Percentage 

Improved my lesson presentation skills in Early Childhood 

Education 
14 42.4% 

Teaching is enhanced by using TLMs. 8 24.2% 

Improves class management skills. 8 24.2% 

Helped to improve relationship with community. 7 21.2% 

Ensures teaching is activity based and child-centred. 7 21.2% 

Improved teaching and learning through games 7 21.2% 

Helps to imbibe hygiene practice into teaching and learning. 3 9.1% 

Helped in assessing the strength and weakness of pupils. 3 9.1% 

Improved my knowledge in Early Childhood Education 2 6.1% 

Improved preparation of lesson notes 2 6.1% 

Helps to instil discipline in teaching and learning. 1 3.0% 

 

Table 16 revealed that one key area that Lively Minds training has helped to improve the teachers’ 

pedagogy is the lesson presentation skills on Early Childhood Education (ECE), which had hitherto 

been overlooked even though teachers are posted to teach at the KG level. Other areas as shown 

by Table 16 include class management and the use of TLMs to enhance teaching and learning. 

Furthermore, the programme has helped to improve activity based and child-centred teaching and 

learning through the play schemes.   

 

3.2.9 Benefits of Lively Minds – Head teachers’ Responses 
 

The observations of the teachers were corroborated by the head teachers who indicated that the 

Lively Minds approach has helped to improve the quality of Early Childhood Education (ECE) 

especially in the use of the volunteer mothers where 5 – 7 pupils are assigned to one volunteer 

mother in a group. As was observed there are five of such groups in each kindergarten classroom 
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for indoor activities, while the remaining pupils are assigned to the other volunteer mothers put 

into three groups for the outdoor activities (picture 13).  

 

 

 

 

 

 

 

 

The involvement of the volunteer mothers appears to have created opportunities for pupils to get 

personal attention from the volunteer mothers. Table 17 shows the extent to which the head 

teachers consider the Lively Minds methodology to have benefited the school. As the table 

indicates, most head teachers rated the benefits of the programme over 80% high or very high. 

Picture 13 

The volunteer mothers leading the 
group sessions while another 

mother moves round to support the 
groups at Cheshegu DA KG/Prim 
School, Kumbungu District, 
Northern Region 

Picture 12 

An indoor setup of the Lively 
Minds teaching approach 
with the volunteer mothers 

leading the sessions in each 
group at Gupanarigu DA 
KG/Prim School, Kumbungu 
District, Northern Region 
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Table 17: Extent of Benefits of Lively Minds Programme on ECD – Head teacher 

 

Extent of Benefit Frequency Percentage 

Very High 8 36.4% 

High 10 45.5% 

Not Sure 2 9.1% 

Low 1 4.5% 

Very Low 1 4.5% 

 Total 22 100.0% 

 

 

 

3.2.10 Areas of improvement with the introduction of Lively Minds methodology 
 

Table 18 shows areas where head teachers identified as having improved as a result of the 

introduction of the Lively Minds programme. Head teachers rated between 80% and 90% high or 

very high for the following key areas – preparation of TLMs, seating arrangement, playing 

equipment and groupings. 

 

Table 18: Areas Improved by Lively Minds Training 

 

Area Frequency Percentage 

TLM preparation 18 81.8% 

Seating Arrangement 18 81.8% 

Playing Equipment 20 90.9% 

Groupings 20 90.9% 
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3.2.11 Easy, Convenience and Cost-Effectiveness of the Lively Minds Programme 
 

Almost all respondents (94.5%) were of the view that the methodology employed by the Lively 

Minds is easy, convenient and more cost-effective to be used by teachers. According to the 

respondents in the interviews pupils respond positively to the methodology relative to the methods 

they were familiar with prior to the introduction of the Lively Minds programme.  Majority of the 

teachers (93.9%) interviewed indicated that the Lively Minds approach is easy, convenient and 

more cost effective for them. Table 19 illustrates the responses regarding the methodology which 

is easier, more convenient and cost-effective.  

 

Table 19: Easy, Convenience and Cost-Effectiveness of Methodology – Teachers’ Responses 

 

Methodology 

Easy, Convenient and 

Cost-Effectiveness 

Percentage 

Lively Minds Methodology 31 93.9% 

Methodology Before Lively Minds 2 6.1% 

Total 33 100% 

 

 

From Table 19, only two teachers had a different view that the Lively Minds programme is not 

easy, convenient and cost-effective.  The survey showed that one of these two teachers had not 

received any training on ECE.  

 

Again, 90.9% of the head teachers also confirmed that the Lively Minds methodology is easy, 

convenient and cost-effective. The observations are presented in Table 20: 
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Table 20: Easy, Convenience and Cost-Effectiveness of Methodology – Head Teachers’ 

Responses 

 

Methodology 

Easy, Convenient and 

Cost-Effectiveness 

Percentage 

Lively Minds Methodology 20 90.9% 

Methodology Before Lively Minds 2 9.1% 

Total 22 100% 

 

3.2.12 Impact of Lively Minds Training Programme 
 

It was observed that the programme has supported the schools particularly the teachers and head 

teachers in many different ways. Three key areas of support were identified among the 

beneficiaries – capacity building, provision of teaching and learning materials and regular visits. 

Table 21 shows how the respondents have benefitted from Lively Minds support.  

Table 21: Support from Lively Minds 

 

Type of Support Teachers Head teachers Total Percentage 

Capacity building/ training 22 14 36 65.5% 

Teaching and Learning Materials 22 18 40 72.7% 

Regular Visits 5 4 9 16.4% 

 

 

Teaching and Learning Materials: Teaching and Learning materials (TLMs) was identified as the 

most prominent support provided by Lively Minds. Respondents assigned two reasons why 

teaching and learning materials topped the list of critical support to the schools: in order to ensure 

continuous interaction between the pupils and the volunteer mothers who use local language and 
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had no formal education, and, the practice of using local materials to sustain regular provision of 

TLMs. 

 . 

Capacity Building: According to respondents training and capacity building of head teachers, 

teachers, community volunteers and PTA members were key pillars of the Lively Minds 

programme. The observation made during demonstration session in some schools revealed that the 

volunteer mothers worked independently in their groups. Although the class teachers monitor the 

activities of every group, the volunteer mothers focus more on the pupils’ understanding of the 

concepts using the play schemes. The skills of the volunteer mothers have been made possible 

because of the training received from Lively Minds. 

Regular Visits: One other area that was observed and key to the Lively Minds programme was the 

regular visits to the school by the circuit supervisors, district ECCD coordinator and Lively Minds 

staff.  These visits were beside the daily supervisory responsibility of the head teacher and the PTA 

members at the community level.  

 

3.2.12.1 Classroom Benefits 
 

Respondents were asked to list freely three benefits they had seen in the classroom due to the 

implementation of the Lively Minds programme in their schools. They enumerated twelve specific 

areas that the Lively Minds programme has influenced in the classroom environment. Of utmost 

impact is the pupils’ attraction to the classroom due to the presence of variety of TLMs for the 

various group tasks. It was witnessed from the demonstration sessions that because the volunteer 

mothers engage the children in the local language, the pupils were involved in 12 different learning 

activities throughout the five groups in the classroom. The learning activities identified were 

arranging, coordinating, counting, discussing, identifying, listening, matching, ordering, pointing, 

responding, shaking and sorting. All these activities take place within one hour. These interactions 

as was observed appear to have helped pupils to relate very well with the teachers, the volunteer 

mothers, their class mates, and others at both the school level and in the community as a whole.  
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Picture 14 and picture 15 show some of the outdoor activities in the Lively Minds pilot schools.   
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Picture 14 

A scene of an outdoor activity of 
the Lively Minds approach at 
Gupanarigu DA KG/Prim School 
in Kumbungu District 

One group is engaged in a game 
and the other listening to a story 

under the tree, while the 
volunteer mothers supervise. 

Picture 15 

Another scene of an outdoor 
activity of the Lively Minds 
approach at Cheshegu DA 
KG/Prim School in Kumbungu 
District  

The volunteer mothers engaging 
the pupils in traditional singing 

and dancing 
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Again, the programme has helped to improve pupil participation in learning through games. Pupils 

who did not join the classroom groups play outdoor games which were managed by the remaining 

volunteer mothers under the supervision of the class teacher. It was observed that the games enable 

the pupils to learn 11 learning activities, namely co-coordinating, counting, dancing, discussing, 

jumping, listening, pointing, responding, running, shaking and group formation.  

 

3.2.12.2 Classroom Impact 
 

Teachers listed a number of areas where the Lively Minds approach has made great impact in the 

classroom. Among the key areas where the programme has made impact is the provision of 

teaching and learning materials that appear to attract pupils to the classrooms. Table 21 shows 

impact areas as listed by the teachers.  

 

Table 22: Impact of Lively Minds Training on Classroom Environment 

 

Area of Impact 
Frequency 

(33) 
Percentage 

Provision of TLMs helps to attract pupils in the classrooms 11 33.3% 

Pupils  relate well with teachers, mothers and class mates 9 27.3% 

It improves pupil participation in learning through games 9 27.3% 

Pupils are mindful of their personal hygiene and sanitation 8 24.2% 

Improves classroom environment by the groupings and seating 

arrangement 
8 24.2% 

Enhances class management and control 7 21.2% 

Helps the teacher in presenting their lessons effectively and 

systematically 
7 21.2% 

Presence of mothers encourages children to learn 7 21.2% 

Helps to continuously engage the pupils in learning 6 18.2% 

Ensures effective use of time for indoor and outdoor activities 6 18.2% 
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Improves attendance of pupils to school 6 18.2% 

Boosts children's confidence 5 15.2% 

 

 

It was observed that personal hygiene and sanitation practices have been improved in the schools 

and within their communities. This practice, the head teachers explained is due largely to the 

continuous practice of hand washing in schools and keeping a clean environment under the watch 

of the volunteer women as part of the components of the programme. The regular groupings of 

pupils were also observed to have improved class management and control. 

 

 

4.0 Recommendations 
 

It is clear from the analysis through interviews, observations and responses to the questionnaires 

that methodologies of MASHAV and Lively Minds can be described as good, appropriate, cost 

effective, child-friendly and attractive and can be adapted for use in Ghanaian kindergarten 

classrooms. The conclusion is based on the following:  

 

1. The two methodologies have an in-built capacity building of the teachers, head teachers 

and other stakeholders (circuit supervisors, SMCs/PTAs and volunteer mothers) who 

support the programmes. 

2. The introduction of Volunteer Mother in the Lively Minds methodology is unique and 

innovative but have to be explored further to see how it would be practicable and effective 

in other areas across the country. Because of the uniqueness of these volunteer women who 

sacrifice their time for these children there is the need to explore its sustainability.  

3. The use of TLMs in the different forms connecting the home to the school and everyday 

activities is very effective and should be encouraged. The learning corners, the use of local 
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materials, the modelling of everyday practices, etc make learning easier, convenient and 

cost-effective. 

4. The participation of pupils in lesson delivery due to the use of the play scheme (Lively 

Minds methodology) provide motivation for the pupils to learn and should be encouraged. 

5. The groupings on the various group tasks in the classrooms (indoor activities) and outside 

classrooms (outdoor activities) help to maintain active participation of the pupils. Nobody 

is left out. In this regard the use of the KG attendants or the volunteer mothers in managing 

these groupings with the assistance of the teachers is essential. 

6. The two approaches helped to build strong learning relationship among pupils and with 

teachers and volunteer mothers and should be encouraged. 

7. The use of topical issues such as hygiene helped to improve the pupils’ hygiene and 

sanitation practice at school and within the community. It should be encouraged. 

8. The success of the two methodologies to a large extent had depended on the regular training 

of teachers, head teachers and other stakeholders, and the support in the provision of 

teaching and learning materials. These practices are critical for the implementation of 

kindergarten programmes and should be incorporated in all KG programmes.  

 

 

5.0 Conclusion 
 

The survey report highlights key benefits that encourage a roll-out of the two methodologies. 

Several benefits towards the child’s learning as an important ingredient in schooling are embedded 

in the two strategies. The use of community members as volunteers in the Lively Mind approach 

is very innovative. Whilst this approach has worked very well in the communities where Lively 

Minds is operating it would be prudent to explore other alternatives, like the use of the KG 

attendants in similar ways as the volunteer mothers are used. This practice appears to have drawn 

the schools closer to the communities to the advantage of the pupils in their learning. Learning at 

the kindergarten classrooms and outside the classrooms provide the impetus for learning ensuring 

that no child is left out in the learning process. The emphasis of play schemes and other activities 
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in the form of games makes pupils more confident and motivated to learn. Learning from 

MASHAV and Lively Minds methodologies provide a lead way to improve kindergarten education 

in the country. Kindergarten education is the foundation for further education and the Ghana 

Education Service could learn lessons from MASHAV and Lively Minds to move kindergarten 

education in the country forward. Going forward, however, all efforts must be made to enhance 

the teaching and learning at the kindergarten level, not only will it help improve access to education 

but also the quality of education since the quality of our education system begins with kindergarten 

education.   


